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Abstract:  We conducted exploratory factor analysis (EFA) to develop the concept and 

measure for higher education consumerism in microcosmic context, which is a relatively an 

unexplored terrain of investigation in Asian business education. One business college that 

actively advocates responsible management education and managed by a university situated in 

Metro Manila, the regional capital of the Philippines, served as a test case.  Data were 

obtained from 112 students enrolled in the introductory management course in September 

2014. EFA yielded the factor concepts of transactional education, consequentialism, 

compliance orientation, and individualism and competitiveness.  The last three cited factor 

concepts, including their 11 of the 34 significant variables, were found to be practiced by big 

plurality to above majority of students.  Higher education consumerism is a social concern that 

occurs in very casual settings such as the classroom and the very person of students.  It 

distorts perceptions, values, and worldviews of students, including those with comparatively 

brief exposure to university life and business education.  While curricular interventions are 

advocated, this study underscores the need to conduct deeper examination of the nature and 

dynamics of higher education consumerism in the Philippines and Asia.      
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1. INTRODUCTION 

At present, improvements in the quality of education 

is viewed to ride well with democratization, especially of 

the teaching and learning services (Lewin, 2007; Guri-

Rosenblit, 2011).  This development is syncopated by a 

global shift in education paradigm, specifically moving 

from modernism to postmodernism (Maringe and Foskett, 

2010).  Post modern education strongly deemphasizes 

absolute science and standardized education propagated by 

modern education.  The reason being --- this education 

philosophy seeks to address issues of equity and access.  It 

calls for learner centered education in order to sensitize 

schools to the diversifying profiles of students (see African 

experience in Vavrus, Thomas, and Bartlett, 2011) and the 

intense requirements of internationalization of schools and 

their education services (Wals and Jickling, 2002).   

While the thrust of democratization has been partially 

achieved, postmodern education gives rise to education 

consumerism, which seriously contests the moral-ethical 

foundation of education.  Education consumerism is the 

commodification of higher education, arising when school 

actors --- students for instance ---- negotiate or distort the 

real value of education for individualist gains or self-

centered reason.  Western literature had extensively tackled 

education consumerism as a school based concern in 

1980s, and have eventually established its positive link to 

neoliberal policies on global higher education system 

(Maringe and Foskett, 2010).  Nonetheless, its 

microcosmic contexts were found extant and established in 

the course and course evaluation (Armstrong, Johnson, 

Smith & Thomas, 2014; Burge, 2007), grades and grading 

system (Armstrong, Johnson, Smith & Thomas, 2014; 

Delucchi & Korgen, 2002; Delucchi & Smith, 1997; 

Fairchild & Crage, 2014; Germain & Scandura, 2005; 

Gokcen, 2014; Plunket, 2014), teaching and teacher 

performance ratings (Armstrong, Johnson, Smith & 

Thomas, 2014; Delucchi & Korgen, 2002; Delucchi & 

Smith, 1997; Fairchild & Crage, 2014; Germain & 

Scandura, 2005; Gokcen, 2014), infrastructure, and others 

facets of education (Armstrong, Johnson, Smith & 

Thomas, 2014; Gokcen, 2014; Woodson, 2015).  In the 

East, literature have stressed its macroeconomic contexts 

via the aid provision of foreign nations (e.g. Australian 

scholarship programs for Asian nations in Alexander & 

Rizvi, 1993) and the education policies or norms that 

influence university differentiation via service quality (see 

Malaysia case in Sirat, 2006) and university rankings (see 

Japan case in Poole, 2003; Yonezawa, Nakatsui, and 

Kobayashi, 2010). 

This study offers a preliminary attempt at 

conceptualizing and measuring higher education 

consumerism in the Philippines in a microcosmic context.  

The attitudes towards and perceptions of practice of higher 

education consumerism by students of a business school in 

Metro Manila, where the city capital of the Philippines is 

situated, lends a test case. The microcosmic context is a 

crucial focus of study given the dearth of literature 

examining its presence and representation in Asian 

universities.  As a social concern, there needs to be an 

understanding of the nature and dynamics of education 

consumerism in a local setting before an intervention can 

be formulated and implemented to address it in larger 

scale.   

On the other hand, the Philippines is a choice of 

geographic focus as it presently finds itself locked in the 

educational challenges brought primarily about by the 

integration of nation signatories of Association of South 

East Asian Nations (ASEAN).  Consequently, business 

schools in the Philippines have to meet massive 
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requirements for reforming curriculum and aligning 

strategic thrusts towards internationalization.  Exposed to 

materialist philosophy, business schools can only find 

themselves delivering the intended outcomes of ASEAN 

integration, increasing thus their susceptibility to higher 

education consumerism.  Unfortunately, this situation does 

not exempt some business schools which are signatories to 

the Principles for Responsible Management Education 

(PRME).  PRME is a global forum for business educators 

in tackling initiatives that foster social good, guided by the 

principles of responsibility, sustainability and value 

creation.  The legitimacy of PRME schools is at risk when 

they fail to step up to social and institutional challenges of 

higher education consumerism.  Their success in hurdling 

this social concern can be gauged not on their established 

and recognized teaching and learning tradition, but 

primarily on the demonstrated competency, moral learning 

ability, and work ethics of their students within and outside 

school premises.  

 

2.  METHODOLOGY 
 

2.1  Provisional conceptual framework 

The vantage point of this study is the 1987 Philippine 

Constitution.  Section 17 of the State Policies mandates the 

State to promote the interest of the education sector by 

fostering patriotism and nationalism, accelerating social 

progress, and promoting total human liberation and 

development.  However, one finds the thrust of national 

education coincidentally declared.  Education is the 

gateway to holistic national development, and business 

schools are duty bound to fulfill such noble end. 

Consumerism per se has positive connotation as it 

exudes a view about an empowered consumer. In this case, 

business schools that do promote “consumerism” could 

find themselves aligned with their constitutional duty.  

Consumers are expected to register demand for goods or 

services, which can unintendedly support the market in 

performing its function (e.g. see Smith, 1776).  It is 

because consumer demand exerts weight on the market, 

enough to temper the forces of supply.  Consumerism 

emboldens a consumer to participate in market activities, 

and, consequently, exercise rationality in decision making 

through their options for and their choice of consumption 

exclusively based on their preferences and budget (Mas 

Collel, Winston, and Green, 1995; Varian, 1997).   

Away from rationality assumptions, consumption is 

heavily influenced by the consumer values and several 

other forces. In the context of higher education, 

neoliberalism directs higher education institutions to 

globalize their standards through measures of 

“deregulation, market efficiency via privatization, and 

competition”, (Maringe and Foskett, 2010, pp. 157).  

Myopic in its objective, this new education order merely 

seeks to satisfy industry requirements and discard liberal 

education that upholds “social responsibility, global 

citizenship, and intercultural competencies” (Maringe and 

Foskett, 2010, pp. 157).  Business schools find themselves 

squeezed in this global trend that invites higher education 

consumerism. 

Higher    education    consumerism     veers away 

from the ideal thrust of an educational institution, as stated 

in Section 17 of the 1987 Philippine Constitution.  It 

creates highly clientelist global education environment and 

policies.  Its materialist philosophy adds blur to the ethical 

content of business education and spurs oblivion among 

students of their (un)ethical conduct.  Materialism results 

to greed (Childs, 2000; Wang, Malhotra, and Murnighan, 

2011) and welfare losses, despite the availability of 

incentives for materialist lifestyle (Kasser and Ahuvia, 

2002).  Students that practice higher education 

consumerism tend to develop narrower range of decision 

making options (see Philippine case in Nolasco, Esteron, 

and Tieng, 2014).  This situation contravenes human 

dignity, which sees an individual as an end of life and is 

capable of communing directly with others (Pontifical 

Council for Justice and Peace, 2010).   

Given the preponderance of higher education 

consumerism, social responsibility could fall to the bottom 

of student priority (see Fig. 1).  Higher education 

consumerism fosters distortive short term valuation of 

education.  Instead of burning the midnight oil, students 

would forego or overdo their schooling responsibilities in 

pursuit of short term rewards.  Opportunism, educational 

irresponsibility, moral/ ethical trade-offs, and learning 

distractions are everywhere around a consumerist learning 

environment.  Moreover, the reducibility of education 

value to an expression of personal objectives implies that 

practice of higher education consumerism exists.  Higher 

education consumerism is examinable from the attitude(s) 

of the students as well as their perception(s) towards 

enrolled course and its relationship to other courses, course 

teacher and performance evaluation, their relationship with 

classmates and teachers inside the classroom, course grade 

and grading system, as well as classroom activities and 

nonacademic tasks assigned students.  

 

Fig.1. Provisional concept of higher education 

consumerism 

 

2.2  Instrumentation 

This study utilizes online survey questionnaire for 

instrumentation to best respond to regulations set by one 

PRME school in Metro Manila.  School authorities prohibit 

any form of distraction inside the classroom, especially 

unrelated to the course topics, during class hours.  Teachers 

are made responsible for student feedbacks.  The implicit 

restriction on onsite survey administration makes the 

online platform a viable data collection method. Self-

administered, this option rates high on eliciting 

confidential information (Bowling, 2006). 

Survey questionnaires underwent pretest and actual 

field test.  The original survey questionnaire contained 41 

items anchored on the provisional concept of higher 

education consumerism formulated in July 2014.  The 

resulting survey questionnaire was pretested to 

undergraduate and graduate students that voluntarily 

participated and recommended changes to the original 

instrument.   

The reformulated survey questionnaire has two 

objectives. The first is to capture the profile of respondents, 
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in terms of their attributes and demographics, with 

response choices as follows:  

 College: business, liberal arts, others.  

 Age: below age 15, age 15-17, age 18-20, 

above 20.  

 Gender: male or female. 

 Family income: at most PhP 70,000, above 

70,000 but not exceeding PhP 140,000, above 

PhP 140,000 but not exceeding PhP 240,000, 

above PhP 240,000 but not exceeding PhP 

500,000, above PhP 500,000 but not exceeding 

PhP 1,000,000, above PhP 1,000,000. 

 Source of tuition fee: parents, relatives, loan 

boards and other credit facilities, self, or 

others. 

 

The second is to determine the attitude(s) of 

respondents towards and their perception(s) of their 

practice of higher consumerism, as well as the different 

instances in which they practiced higher education 

consumerism.  The new instrument employs a 4-point 

Likert scale whose response values are categorized as 

follows: Strongly Agree = 4, Agree = 3, Disagree = 2, 

Strongly Disagree = 1.  It bears 39 questions 

contextualized in the setting of teaching and learning of 

introductory management course and posed as follows: 

 

1. I will buy any item (tickets, others) to get the 

incentives I need to improve my grade. 

2. I like teacher who gives me a high grade. 

3. I aim to get the highest grade in the class. 

4. I like working alone because I can produce better 

output by myself than when I work with a group or 

a team. 

5. I bore myself during reporting and class presentations. 

6. My end goal for this course is to get high grade. 

7. I can get a high grade as it appears to be an easy 

course. 

8. I can get high grades if I study harder and longer. 

9. I will give up family and social life to get the grade 

I would like to have in this course. 

10. My grade will be high if I can show my instructor 

that I produced better outputs than what my 

classmates can. 

11. I like expressing myself actively or passively in the 

class without minding how others (classmates and 

teachers) will feel. 

12. I only want fun for this course. 

13. I prefer easier alternatives to learning so I can have 

my time for myself inside the classroom. 

14. I prefer the best and the brightest in the class to 

often participate in the class. 

15. I tend not to assign less participation to my 

classmates who are not dean listers. 

16. Teachers only make life difficult by giving difficult 

activities and exams. 

17. I have authority in the class if I can command the 

respect of my classmates and instructor. 

18. I would only participate if I find my classmates and 

the discussions of my instructor interesting. 

19. I go to class or do my homework if I find it 

interesting. 

20. I do other things when I know the lesson already. 

21. I feel smart that I do not listen to my classmates or 

teachers. 

22. I find arranging seats, picking up trash, keeping the 

order in the classroom, and preparing the LCD 

projector not part of my task as student. 

23. My parents pay a lot that I deserve my teacher to tell 

me what I should know. 

24. I will give responses that my teacher only wants to 

hear. 

25. I find it has no connection to my general education 

courses.  

26. I find it has no connection to my non general 

education courses. 

27. University policies are not important to be observed 

in this class. 

28. I do not mind being late. 

29. I do not take other courses seriously because they 

are not related to this course. 

30. I go to class because it is a requirement. 

31. I recite because it is a requirement. 

32. I have to submit paper because it is a requirement. 

33. I criticize or evaluate bad my instructor if s/he does 

not meet my standard of teaching. 

34. I will not do my homework if it is not recorded. 

35. I will exert less effort if the output is ungraded or has 

little impact on my final grade. 

36. I do not pay much attention to a topic which will not 

be included as a part of any form of assessment. 

37. I do not take the evaluation of my instructor seriously. 

38. I am responsible for the grade that I will get from this 

course. 

39. I feel that my classmates should be responsible for 

themselves to get the grade that they want to have. 

 

Although contained in the original instrument, the 

neutral response was removed from the reformulated 

survey questions.  The provisional concept of higher 

education consumerism notes of respondents having 

pronounced biases when propagating education 

consumerism.  The pretest bore out this technical 

consideration; and this study could merely guard the 

survey questionnaire against safe responses.  Placement of 

questions was randomized.  The administration of online 

survey was scheduled at the start of classes during the first 

week of the new academic term in September 2014.   

Target respondents were students enrolled in different 

sections of introductory management courses.  This study 

early on assumed these students to have already been 

exposed to university life and culture after completing at 

least one full term of schooling.  As an ethical 

consideration of this study, an informed consent for 

participation was secured online from all respondents. 

 

2.2  Analytic method 

This study follows an exploratory design that employs 

quantitative analytic methods.  The analysis of respondent 

profiles is done descriptively using STATA v. 10.  

Exploratory factor analysis is used to identify and reduce 

the factors that hold the conceptual blocks constitutive of 

higher education consumerism 

(www2.sas.com/proceedings/sugi30/203 -30.pdf; Muca, 

Puka, and Bavi et al., 2013).  Run in SAS v. 9.0, principal 

factor analysis (PFA) and maximum likelihood analysis 

(MLA) serve as factor extraction methods (Brown, 2009; 

Muca, Puka, and Bavi et al., 2013), while VARIMAX as 

factor rotation method (Brown, 2009, pp. 22). Table 1 

presents the critical test parameters as adopted in this 

study. 
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Table 1. Test parameters of the study 

Rotation 

procedure 

Test  

Parameter 

Selected threshold 

value 

PFA 

 

     Communality* 

     Eigenvalue ( )*** 
≥0.30** 

≥1.00 

MLA 

 

 

 

 

 

     Communality* 

     Eigenvalue ( )*** 

     chi-square (2) test  

     level of significance 

          (p-value) 

 

≥0.40** 

≥1.00 

≥100 

0.10 

0.05 

0.01 

Note:* effect of the variance of the original factor on the 

extracted factor; ** normally placed at 0.50 but a lower 

value is chosen given its practical consideration. *** factor 

variances.  

 

3.  RESULTS AND DISCUSSION 
  

3.1  Profile of respondents 

Data gathering lasted for about three weeks from the 

start of the term in September 2014.  A total of 112 

students voluntarily participated in the study, albeit the 

statistical processes included the responses of 111 students.  

Respondents were predominately male (55 percent), and 

the rest were women (44 percent).  Nearly all (93 percent) 

came from the College of Business, while remaining ones 

were students of College of Liberal Arts and other colleges 

(7 percent).  A big majority were accounting (42 percent) 

and marketing (35 percent) students.  The rest came from 

single degree business programs (entrepreneurship, 

finance, and management), joint degree programs of the 

Colleges of Business and Liberal Arts, and some other 

liberal arts and education degree programs.  The age 

distribution of respondents is as follows: 15-17 (81 

percent), 18-20 (18 percent), and below 15 (0.89 percent).  

Above majority of respondents lived in commercially 

viable residence (parent’s house in commercial place, 19 

percent; parent’s house in exclusive village, 27 percent; 

own condominium unit, 13 percent; and rented apartment 

or condominium unit, 27 percent), and hailed from well to 

do family (annual family income of at least PhP 500,000, 

89 percent).   

Excepting gender distribution, the dataset depicts a 

homogeneous profile of financially capable respondents.  

This said profile provides relative ease in analysis as this 

study is not required to control for other factors and 

variables outside its technical design.          

 

3.2  Model selection 

Exploratory factor analysis was undertaken with PFA, 

MLA, and VARIMAX, as then proposed.  The initial 

procedures yielded eight factor models, with the first set of 

PFA and MLA models producing four factor concepts, and 

the second set five factor concepts.  The Cattell scree test 

was also conducted to help determine the size of factors to 

analyze (www2.sas.com/proceedings/sugi30/ 203-30.pdf).  

Fig. 2 presents the results.   

The Cattell scree test suggested the formulation of 

four factor model(s) for MLA and four to five factor 

model(s) for PFA.  In observing the factor loadings, 

however, five factor models were dropped from the list as 

they produced either sporadic factor variables per concept 

or nearly weak factor loadings on at least two factor 

variables (communality > 0.30).  In either case, the 

interpretation of five factor models posed a major 

challenge to the study.  Four factor models were 

considered for their interpretive viability and flexibility as 

well as for their analytical value. 

Consequently, 1 PFA model and 1 MLA model were 

left of the initial test.  They were used to establish the 

baseline factors and extract a refined model excluding 

some factor variables with very low communality (i.e. 

<0.20).  Thus, 1 PFA model and 1 MLA model were added 

to the model set.  The two resulting models are presented 

in Table 2.  MLA and PFA produced identical results for 

the first factor concepts and various configurations of 

factor concepts for the three remaining ones.  Total 

communality was higher for PFA models than for MLA 

models.   

 

Table 2.  Results of exploratory factor analysis  

a. Complete factor variables 

Note:  ^ null hypotheses on no common factors and four 

common factors are significant at 0.01. * communality 

value below 0.30.  + communality value at least 0.30 but 
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below 0.50.  Factor loading without sign have 

communality value above 0.50. 

 

 

b. Refined model 

Note:  ^ null hypotheses on no common factors and four 

common factors are significant at 0.01. * communality 

value below 0.30.  + communality value at least 0.30 but 

below 0.50.  Factor loading without sign have 

communality value above 0.50. 

 

 

3.3  Higher education consumerism: exploratory factor 

concepts  

 

The previous tests suggested the use of PFA model 

and the subjection of two selected PFA models to the last 

stage of test.  This study then compares the results of the 

two remaining models, PFA I and PFA III.  These two 

models have structural similarity across the four examined 

factor concepts.  However, Question No. 12 provides an 

exception for it did not significantly and positively register 

with the first factor concept (Factor 1) of PFA I.  

Nonetheless, the concepts behind the four factor concepts 

are presented in Table 3.   

 

 

 

Table 3. Comparative concept factors of PFA models 

Factor PFA I PFA III 

1 

 

2 

3 

 

4 

 

Education 

disengagement 

Consequentialism 

Compliance orientation 

Individualism and 

competitiveness 

Transactional education 

Consequentialism 

Compliance orientation 

Individualism and 

Competitiveness 

 

Factor 1 contains 11 factor variables that relate the 

concepts of education disengagement for PFA I and 

transactional education for PFA III.  Education 

disengagement means that students have nominal presence 

and participation inside the classroom.  They attend classes 

but (prefer to) do other things unrelated to the course 

objectives.  They engage instead on activities that interest 

them but not substantive enough, neither are achieving the 

substantive end of education.  Educationally disengaged 

students are not committed to learn from their degree 

program and their social environment.  This observation 

finds empirical support from Naidoo and Jamieson (i.e. see 

Regan, 2012).  

On the other hand, transactional education bears the 

concepts of disengagement (from PFA I) and pleasure 

seeking behavior.  Apart from spurring nominalism in 

educational processes, students exert effort to achieve 

primarily self-satisfaction and meet their own predefined 

course expectations.  This finding is no stranger to 

evidence on students making “demands on instructors that 

require ‘controversial alterations of teaching techniques’”, 

expecting “to be entertained or amused in class”, not 

wanting “to… receive negative feedback” or “put forth too 

much effort’,” (see Emily Fairchild quoted in Gokcen, 

2014; Fairchild and Crage, 2014), and believing that 

paying tuition fees equate to buying a degree (Regan, 

2012) or that entry to university guarantees success (Park, 

2007). 

The second factor concept (Factor 2) is 

consequentialism.  It is made up of 13 factor variables. 

Reflecting the ethics of cardinal utilitarianism (see 

Bentham, 1789 in 2010-2015), consequentialism 

distinguishes between right and wrong on the basis of the 

perceived or calculated cost and benefit of the 

consequences of student action or decision.  In the context 

of higher education consumerism, students try as much to 

control their learning environment and bank on incentives 

to attain high performance ratings and optimal personal 

satisfaction.  This finding is echoed off in studies relating 

the rewards of high performance ratings given to teachers 

by grade conscious students (Goldman, 1990), and the 

preference of grade seeking students to take “easy courses” 

(Delucchi and Korgen, 2002).  Some students even thought 

that payment of tuition fees do automatically equate to 

getting a high grade even as they learn nothing from the 

course (Delucchi and Korgen, 2002).  While not wholly 

condemnable, consequentialism confines students to “quid 

pro quo” (ill-)logic (Goldman, 1990), which devoids them 

of their morality and humanity. 

Compliance orientation is the third factor concept 

(Factor 3).  It is constituted by four factor variables.  In an 

ideal educational setting, compliance is important in 

meeting course and degree program requirements.  

However, compliance orientation creates compulsion 

among students to complete and submit course 

requirements for the sake of meeting them.  There is lack 
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of realization and underappreciation, on the part of the 

students, to reflect on the (greater) good there is in 

preparing, submitting, and complying with a course 

requirement. 

The fourth factor concept (Factor 4) is individualism 

and competitiveness.  It is suggested by six factor 

variables.  In the parlance of mainstream business ethics, 

corporations pursue individualism and competitiveness to 

acquire economic advantage over competitors (Dyck and 

Neubert, 2010).  However, in the context of higher 

education consumerism, individualism and competitiveness 

are neither ethical nor moral.  Competitive but individualist 

students are inward looking, self-centered, and 

unreasonably desiring to outperform classmates.  They 

employ questionable means and can estrange themselves 

from their social environment to get what they want, thus 

spurring “otherness” inside the classroom. 

 

   

3.3  A conceptual model and measure of higher education 

consumerism 

In all of the conducted tests, PFA III has shown its 

ability to present a viable and acceptable exploratory 

conceptual model of higher education.  Its factor concepts 

are more encompassing than those of PFA I, and its 

parameters, especially the communality, are better than the 

explored models. 

Fig. 3 presents an item analysis of factor variables in 

PFA III.  The existence of higher education consumerism 

is denoted by the green shaded bars. Notably, its incidence 

varies across examined factor variables.  It is highest for 

students who like teacher giving high grade (96.43 

percent).  It is lowest at 3.58 percent among students do not 

take other courses seriously (3.58 percent).  Ironically, this 

set of observations point to the live and active presence of 

higher education consumerism in a PRME school. 

 

Fig. 3. Item based incidence of higher education 

consumerism in the chosen PFA model 

 

Table 4 organizes all factor variables that best 

describe higher education consumerism.  Above majority 

affirmed its existence across eight factor variables 

belonging to factor concepts of consequentialism, 

compliance orientation, and individualism and 

competitiveness.  The practice of three other variables of 

consequentialism and compliance orientation were 

affirmed by close to majority respondents.   

 

 

 

 

Table 4. Critical factor variables of higher education 

consumerism in test case 

 

 
 

Fig. 4 presents the exploratory conceptual framework 

of higher education consumerism that already incorporates 

other important findings of this study.  While EFA yielded 

five important factor concepts for both PFA models, higher 

education consumerism strongly manifested in four of the 

six examined aspects of higher education.  These aspects 

are the grade and grading system, class relations, 

classroom activities, and teacher and performance 

evaluation.  This finding denotes the strategic practice of 

higher education consumerism in local setting.  These 

aspects are the pathways to passing the course, finishing 

degree program, and capturing attention of prospective but 

preferred employers.   

 

Fig. 4.  The exploratory conceptual framework of higher 

education consumerism 

 

In a way, higher education consumerism is used 

by students as a hedge against the negative outcomes and 

uncertainties in schooling and employment.  This finding 

relates that students are afraid to fail.  Higher education 

consumerism serves as student guarantee against the 

possible risk of failing in class or academic program.  This 

last set of findings simply strengthens early claim of this 

study and of Delucci and Korgen (2002) in conceiving 

higher education consumerism of students as “an attitude 

that treats the university as a place to meet pre-established 

needs (Burge, 2007, pp. 5), not necessarily aligned with the 

long term constitutional ideals for education.  Nonetheless, 

of the four factors, the transactional education has shown 
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to have the weakest representation.  This initially implies 

that students tend to demand for a more immediate and 

intrinsic gratification from virtual engagements in the 

examined aspects of higher education.  Such reinforces the 

point regarding the reducibility of the constitution of 

higher education from the viewpoint of students.  

 

4.  CONCLUSIONS 
 

This study examined an oft-neglected or overlooked 

issue in Asian business education: higher education 

consumerism.  This social concern was explored in a 

PRME school in the Philippines involving the students of 

introductory management course.  This study was able to 

establish a concept, measure, and evidence for higher 

education consumerism in its microcosmic context.   

The test case showed that higher education 

consumerism encouraged students to distort their valuation 

of education.  As proof, higher education consumerism 

promoted these negative values and principles: 

transactionalism, consequentialism, compliance 

orientation, and individualism and (misplaced) 

competitiveness.  It permeated the attitudes of students 

towards and their perceptions of teaching, learning, and 

social relations in school.  As higher education is 

commodified, students treated teachers and classmates as 

means to their ends.  Thus, self-centeredness, benefits 

driven thinking, and obliviousness were pronounced 

attributes of the affected students. 

The findings of this study have drawn out several 

implications. Higher education consumerism raises 

questions on the competency, maturity, and readiness of 

students to handle challenges of college or university life, 

and pre-employment concerns.  Issues on the educational 

preparation of students as well as the nature of available 

student support in the said business school can be raised.  

Also, the findings of the study relates that even as 

education is key to social change, innovations aiming to 

boost learning and performance of universities may weakly 

support educational outcomes (see Hong Kong experience 

in Ting, 2000; Woodson, 2015). Higher education 

consumerism tends to mismeasure student experience, 

management priorities, and university progress.  For this 

matter, this study suggests to raise criticality on or 

reexamine the merits of constructivism, especially on its 

learner centered educational approach and pedagogy, so far 

as promoting a constitutionally aligned and socially 

relevant educational system.  To address higher education 

consumerism, business curriculum needs to raise the 

quality of content based learning as well as the 

management of student academic life.    Compromises on 

education quality should not be taken as an option.   

The findings of this study apply in light of its 

proposed technical design.  It should be remembered this 

study simply aimed at exploring the concept and measure 

of higher education consumerism in the Philippines. Future 

research can firm up the theoretical foundation of higher 

education consumerism. This necessitates further 

modification of the newly derived exploratory concept of 

higher education consumerism.  Factor variables can be 

expanded, new constructs can be added, and other aspects 

of higher education (infrastructure and facilities, 

administrative processes, and external relations of higher 

education institutions) can also be incorporated. 

The homogeneous set of respondents constrained the 

study to derive the determinants of higher education 

consumerism.  Future research can choose to either expand 

the respondent size or come up with heterogeneous set of 

respondents and sample institutions.  Investigation can 

likewise extend to the provenance of higher education 

consumerism, internationalization policies, and the roles 

played by central actors (higher education officials, 

academics, administrative staff, administrative officers, 

industry, and international connections).  Research can also 

explore family background and kinship as well as mass 

media and social leaders as explanatory factors.  Nolasco, 

Esteron and Tieng (2014) found qualitative evidence of 

their direct influence on student materialism. 

Given its exploratory nature and the regulatory 

constraints it encountered, this study chose a lower norm of 

(parameter) testing and pursued a self administered online 

survey, respectively.  Future research needs to strengthen 

instrumentation, raise testing norms, and undertake 

confirmatory factor analysis.  Onsite survey administration 

can also be considered but this option requires researchers 

to secure permit and endorsement by higher education 

authorities. 
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